Abstract. The present study is aimed at investigating students' perceptions of themselves in relation to
Introduction
Relevance of the study and research problem. Creativity has been widely investigated by researchers from different perspectives and using different theoretical approaches. Torrance and Guilford, the pioneers in the field, considered divergent thinking to be central for creativity and created psychometric tests to measure it, whereas Sternberg preferred a confluence approach for the analysis of creativity 1 . The most recent research has been focused on different dimensions of creativity and ways to measure it, on the relationship between the perceived pleasantness of tasks and creative performance; besides, models/frameworks fostering creativityfavourable environments have been designed, as well as methods to stimulate creative thinking in classrooms (e.g., knowledge management and intelligent fast failure) have been studied 2 . Despite numerous studies, little is known about fostering creativity in learning English at tertiary level. The existing research on this subject has concentrated on the impact of self-reflection on developing students' creativity through portfolio-based learning and project-based learning 3 . However, students' perceptions of themselves in relation to creativity as well as their expectations in learning to become creative have been little analysed yet. The aim of the present study is to analyse creativity as perceived by students and to establish their expectations from the course in creative writing in the university studies of English. The research objectives include elaborating on the investment theory of creativity in relation to creative writing, describing the context of the present study and examining students' perceptions as well as providing recommendations on how to support the process. To carry out the research, descriptive statistics as well as qualitative methodology of content analysis were used.
Creativity and Creative Writing
In the present study, the concept of creativity is derived from the investment theory. According to this theory, there are two factors that are particularly important for creativity, i.e., a personal decision and components of creativity, including intellectual ability, knowledge, styles of thinking, personality, motivation, and environment. From the investment theory perspective, creativity is not a simple sum of a personally acquired level of each of these components, but rather their confluence. This is because there exist thresholds for some of them, below which creativity is not possible (e.g., knowledge), on the other hand, one component (e.g., motivation) may partially compensate for the weakness of another component (e.g., the environment) or the interaction between two high level components (e.g., intelligence and motivation) may enhance creativity 4 . According to Sternberg, intellectual ability combines three skills: the synthetic skill (to see problems in new ways and avoid conventional thinking), the analytic skill (to recognize valuable ideas to be pursued) and the practical-contextual skill (to know how to persuade others of the value of one's ideas), and if one of these skills is missing, creativity is likely to be hindered, therefore, a confluence of these skills is also required 5 . The second component -knowledge -can both support creativity and interfere with it: on the one hand, one has to know one's field very well in order to create something new, on the other hand, past knowledge can result in "a closed perspective", therefore, one has to decide whether to use it 6 . From the investment theory perspective, creativity is largely based on a personal decision to become creative, which leads to the assumption that creativity can be developed. Thus, one has to decide to think in new ways and on two levels -globally and locally (i.e., a legislative style of thinking is required for creativity), to have certain personality attributes (e.g., willingness to overcome difficulties, willingness to take sensible risks, willingness to tolerate ambiguity, and self-efficacy), to be motivated and make creativity part of one's life (i.e., intrinsic motivation is crucial) 7 . Finally, to promote creativity, one needs a supportive environment, i.e., the environment which, within the context of education, is based on respectful relationships between teachers and learners, provides opportunities for peer collaboration as well as for constructive feedback, or creates autonomy-supporting surrounding for gifted individuals 8 . 4 Sternberg, R. J., supra note 1. In the present study, creative writing is analysed in the light of the investment theory as a relatively new cultural activity which can be both taught and learnt 9 . Thus, it is hypothesized that each student can learn to become a creative writer if one decides to do so and if the environment supports their decision. To create such an environment, the teacher should be aware of what students already know about the nature of creativity and creative writing, about how to learn to become creative and what they expect to learn from the course in creative writing.
It is reported in literature that in higher education creative writing still remains a difficult and conflicted territory both at undergraduate and post-graduate levels, as it poses several challenges, including the question of clarity of assessment criteria, academic consensus on what kind of creative writing is good and, most importantly, how it can be fostered 10 . In Lithuania, the existing research on this subject has been focused on developing students' creativity through self-reflection in portfolio-based learning and projectbased learning 11 , however, it did not cover students' perceptions of themselves in relation to creativity as well as their expectations from learning to become creative writers. The knowledge of this is important as it can help university teachers to design an environment stimulating this process. With this in mind, students' perceptions of themselves in relation to creativity and their expectations from a course in creative writing in their studies of English were studied. To carry out the research, descriptive statistics as well as qualitative methodology of content analysis were used.
Method
Participants. The sample of 18 students included 16 female and 2 male undergraduates between 20 and 21 who studied Translation and Editing at Mykolas Romeris University (Vilnius). None of them had taken a course in creative writing in English before.
Procedure. In the methodology of the investment theory of creativity, to foster creativity, it is important to consider the perspective of the participants, their readiness and willingness to decide to be creative, and the environment to support them. With this in mind, empirical data were collected through the questions designed so that to enable to obtain information about their perceptions and expectations. To establish if students considered themselves to be creative and in which areas as well as what their expectations from the new course were, they were asked to answer a close- Descriptive statistics was used to establish the proportion of students who perceived themselves to be creative. Content analysis of students' responses was used to identify the areas in which students believed to be creative as well as expectations they had from the new course. Content analysis revealed repeated themes -areas of creativity as well as groups of expectations. The latter were further analysed, subgroups were identified and supplemented with samples of evidence.
Results
Descriptive statistics of students' responses to the close-ended question "Are you a creative person?" revealed that half of them (n=9, or 50 %) considered themselves to be creative. Content analysis of students' responses to the open-ended question "If you are creative, in what way?" revealed 4 areas of creativity they were involved in (Table 1) . Area 2: visual arts and creative writing. Content analysis revealed that three students perceived themselves to be creative in two areas of creativity: in visual arts and creative writing. They said: "I'm creative in arts. Painting is my favourite way of self-expression. I also express myself through writing. I write short stories" and "I've always been creative as a painter […] I like painting. I paint or draw everywhere -on human bodies, on paper, on the walls at home. Sometimes I like to write a lot […]" or "I like writing and sometimes I draw or paint".
Area 3: creative writing, music and organising events. One student noted that she was creative in three areas, including creative writing, playing a musical instrument and organising cultural events: "I write poetry, also I like to play the guitar and organise some <cultural> events".
Area 4: organising holidays. One student perceived herself to be creative in organising holidays. She said: "It depends on my mood. I sometimes go out with my family or friends, organise holidays".
To establish students' expectations from the course in creative writing, their responses to the open-ended question "What do you expect from the course in creative writing?" were analysed. Content analysis revealed that all study participants had more than one expectation, all of which were analysed and categorised. Thus, the study resulted in the identification of five groups of expectations, including raising one's understanding of creativity and creative writing, gaining specific knowledge, expectations to practice creative writing, to foster English as the language of their studies, and expectations to learn about oneself. Deeper analysis of the established groups (types) of students' expectations disclosed some sub-groups which are presented in Table 2 . Improving one's writing skills "I'd like to write some articles and enjoy the process of writing"; "To write something, maybe a short story"; "To learn to write in different genres"; "To write on different topics: psychology, love, studies, arts; write on my own topic […] " "I expect to be able to write better and improve English"; "To improve my writing style"; "I expect to learn to express ideas easier, using more creative expressions […]"; "To learn how to express my ideas" The results of the present study showed that half of participants (n=9) expected to raise their understanding of the nature of creativity and creative writing. Three of them stated they expected to understand creativity and to learn about it, e.g., they wanted "To understand what creativity is and how to develop my creativity" and "I'd like to better understand creativity" or "To learn something interesting about creativity and become interested in creative writing". Another three students expected to learn about the process of creative writing, e.g., they wanted "To know better how to write a good story", "To know the subtleties of writing", "To learn from different authors; learn about the structure of texts" and "To understand how writing starts; learn what you have to know (and think about) before writing and how to write some stories". Three more students expected to develop their creativity and said that they wanted "To learn to use my imagination and be more creative than I've ever been", "To become more creative" and "To create something interesting".
The second group of expectations reflected five students' wish to gain some knowledge both about writers and creative texts, e.g., two students stated that they expected "To learn about writers I didn't know before" and "To learn more about creative writing and writers", and three students expected "To learn something new about different types of texts and literature", "To expand my knowledge about the writing styles" and "To learn more about English for creative writing".
The results of the study also showed that eight students expected to practice creative writing and improve their writing skills. Four of them expected to learn to write on different topics or in different genres, e.g., "To write on different topics: psychology, love, studies, arts; write on my own topic […]", "To learn to write in different genres" and "I'd like to write some articles and enjoy the process of writing" or "To write something, maybe a short story". The other four students expected to improve their writing skills and learn to express ideas in writing: "I expect to be able to write better and improve English", "To improve my writing style" and "I expect to learn to express ideas easier, using more creative expressions […]" or "To learn how to express my ideas".
The fourth group of expectations revealed that four students hoped to foster English as the language of their studies. They said: "I expect to learn more idioms and new words" and wanted "To broaden my vocabulary […] " as well as "To learn new words" (stated by two students).
Interestingly, the last group of expectations showed that 2 students expected to learn about themselves: "To find out if I am able to create-write something interesting" and "To know if I can be taught to write".
Discussion and Conclusions
The present research resulted in establishing students' perceptions of themselves in relation to creativity as well as identifying their expectations from the new course in creative writing in their university studies of English. The results showed that half of study participants (i.e., n=9 from the total n=18) perceived themselves to be creative, including two students who were amateur writers of poetry and short stories. On the other hand, it was established that only four students (from those who considered themselves to be creative) were involved in creative writing as well as in other areas of creativity (visual arts, music or organising events). The results also showed that the rest five students were creative in areas other than creative writing. These findings suggest that to foster creativity in the new course at the university, students' expectations are important.
The research illustrates that each study participant had more than one expectation from the course and that half of all study participants expected to better understand the nature of creativity and creative writing. An interesting finding of the study is that two study participants expected to learn something about themselves which is essential to learn to become creative. One of them wanted to learn if he has the abilities to create-write, the other one wanted to learn if he can be taught to do so. These finding are in line with Sternberg's 12 arguments that to foster creativity, one should make a decision to do so, which is not possible if one is not fully aware of the nature of creativity.
The study resulted in the identification of four other groups of students' expectations, including their wish to gain theoretical knowledge about creative writers and the process of creative writing, practice creative writing in different genres and improve one's writing skills, as well as to foster English as the language of their studies. These findings suggest that university teachers should take students' expectations into consideration while designing the tasks for the course, which may lead to perceived pleasantness of the course. This reinforces the findings of Zenaski and Lubart
13
, who reported that student perceived pleasantness of the tasks influences their creative performance.
According to the investment theory, to foster creativity, a favourable environment is important 14 . The present research suggests that to design such an environment for a creative writing course, teachers should consider what students already know about 12 Sternberg, R. J., supra note, 1. 13 Zenasni, F.; Lubart, T., supra note 2. 14 Sternberg, R. J., supra note 1.
creativity and creative writing, what their perceptions of themselves in relation to creativity are as well as what they expect from learning about creativity during their studies.
The study is innovative in that it increased our understanding of students' perceptions of themselves in relation to creativity and their expectations from the course in creative writing in their university studies of English. Future research should focus on students' experience of learning to become creative after they finish the course, which might lead to generalisations about the institution provided environment for creativity.
